
 

43 | P a g e  
 

Review of Bullying at University 

Harsh Gupta  

Research Scholar- Humanities 

 
 
DECLARATION: I AS AN AUTHOR OF THIS PAPER / ARTICLE, HEREBY DECLARE THAT THE PAPER SUBMITTED BY ME FOR PUBLICATION IN THE 
JOURNAL IS COMPLETELY MY OWN GENUINE PAPER. IF ANY ISSUE REGARDING COPYRIGHT/PATENT/ OTHER REAL AUTHOR ARISES, THE 
PUBLISHER WILL NOT BE LEGALLY RESPONSIBLE. IF ANY OF SUCH MATTERS OCCUR PUBLISHER MAY REMOVE MY CONTENT FROM THE 
JOURNAL WEBSITE. FOR THE REASON OF CONTENT AMENDMENT/ OR ANY TECHNICAL ISSUE WITH NO VISIBILITY ON WEBSITE/UPDATES, I 
HAVE RESUBMITTED THIS PAPER FOR THE PUBLICATION. FOR ANY PUBLICATION MATTERS OR ANY INFORMATION INTENTIONALLY HIDDEN BY 
ME OR OTHERWISE, I SHALL BE LEGALLY RESPONSIBLE. (COMPLETE DECLARATION OF THE AUTHOR AT THE LAST PAGE OF THIS PAPER/ARTICLE) 

 

Abstract 

Bullying, since quite a while ago endured by numerous individuals as a transitional experience 

into adulthood, is currently perceived as a significant and preventable general medical condition, 

one that can have durable consequences (McDougall and Vaillancourt, 2015; Wolke and Lereya, 

2015). Those consequences—for those who are tormented, for the perpetrators of bullying, and 

for witnesses who are present during a bullying occasion—incorporate helpless school execution, 

tension, depression, and future delinquent and aggressive conduct. Administrative, state, and 

neighborhood governments have responded by taking on laws and executing programs to 

forestall bullying and manage its consequences. Be that as it may, large numbers of these 

responses have been attempted with little thoughtfulness regarding what is thought about 

bullying and its effects. Indeed, even the meaning of bullying varies among the two researchers 

and lawmakers; however it for the most part includes physical and verbal conduct, conduct 

prompting social isolation, and conduct that uses computerized communications innovation 

(cyberbullying). This report adopts the expression "bullying conduct," which is habitually used 

in the research field, to cover these behaviors. Bullying conduct is obvious as ahead of schedule 

as preschool, despite the fact that it peaks during the center school years (Currie et al., 2012; 

Vaillancourt et al., 2010). It can happen in diverse social settings, including classrooms, school 

gyms and cafeterias, on school buses, and on the web. Bullying conduct affects not just the kids 

and youth who are harassed, who menace, and who are both tormented and menace others yet in 

addition bystanders to bullying incidents. 
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Introduction 

The issue of bullying has become quite possibly the most significant area drawing in a ton of 

consideration from stakeholders, such as the government, teachers, and communities, 

fundamentally because of the effects of bullying behaviors may have on the scholastic, social, 

and passionate states of victims (Boulton et al., 2010). Incidents of physical and nonphysical 

brutality including students inside instructive environments have drawn considerable 

consideration. The bullying actions, such as mocking, teasing, fighting, disrespect others, etc, 

regularly happen at schools and universities. As indicated by Olweus (2013), three characteristics 

that always exist in the demonstration of bullying are: (1) purposeful aggression, (2) a force 

unevenness among aggressor and casualty, and (3) redundancy of the aggressive conduct. In the 

classroom setting, bullying regularly goes unrecognized. Most students don't understand that 

their comments, jokes, and non-verbal communication can sometimes be placed into the class of 

bullying. In English as an unknown dialect classroom, the possibility of bullying conduct can be 

said very high as students need to learn and rehearse a new language, thus blunder and mistakes 

are normal things that frequently happen during the instructing and learning process. This 

situation opens a space for bullying incidents. Bullying can and does occur in any stages of life. 

It does not just exist in school settings, yet in addition in Colleges or Universities vicinities 

(Northwest Regional Educational Research center, 2013). While the quantity of research on 

bullying at schools is bountiful, scholarly works on the effect of bullying at Higher Education 

(HE) is restricted (Coleyshaw, 2010), especially with regards to State Islamic universities. We 

accept that bullying at Indonesian Islamic universities are not new issues. However, most of the 

bullying incidents are not exposed to public society because of various reasons. With the 

assumption for investigating significant factors driving students to menace, this research is 

pointed toward scrutinizing the issue of bullying and discovering types of bullying and their 

setting off factors occurring in the university classroom; inspecting steps taken by lecturers to 

expect and forestall classroom bullying; and dissecting the effect of bullying on EFL students‟ 

scholastic accomplishment. 
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Nature of bullying at University 

Bullying among university students takes many forms and includes such behaviors as: spreading 

nasty rumors on the grounds of race, disability, sex, religion and sexual direction; scorning or 

disparaging a person; social exclusion; unwanted sexual advances; stalking; compromising 

someone, either straightforwardly or web based; uncovering personal data about a person that 

was shared in certainty (Cowie and Myers, 2016a, 2016b). Taken with regards to the university 

setting, because of the age of the university students (that is, they are youthful adults as opposed 

to youngsters), some of these behaviors can be considered a disdain wrongdoing inside the UK 

as well as some other European countries, a point we will get back to some other time when we 

discuss how to manage the issue. For the students who are the targets of such bullying behaviors, 

the experience is unpleasant and distressing in the short term. Nonetheless, for some there are 

longer term unfortunate results for their psychological wellness and their scholarly profession. 

The need to assess the social contexts in which bullying takes place is arising in the studies of 

bullying among university students. In accordance with Salmivalli's (2014) findings, Pörhöla et 

al. (2016), in a spearheading continuous cross-social study of bullying at universities in 

Argentina, Finland, Estonia and US, discovered some commonalities across countries. The most 

well-known sort of bullying was accounted for by ladies students in each of the four countries as 

unjustified criticism, disparaging or embarrassment identified with studies. Male students in 

Finland and Estonia detailed slightly lower rates of bullying of this sort. Notwithstanding, 

conversely, male students in Argentina revealed that the most regular types of bullying included 

abuse, ridiculing and threats, while their US counterparts announced mocking or criticism 

identified with personal qualities (appearance, religion or social class). In contrast to school 

where high-flyers are regularly the objective of bullying, university students in each of the four 

countries announced that it was scholastically frail students who were put down for their absence 

of accomplishment. Studies like these demonstrate the necessity of survey bullying in its social 

and social setting and in the novel setting of the university whereby it is a grown-up climate 

where individuals have chosen to study. 

 



 

46 | P a g e  
 

Types of bullying  

Bullying can be partitioned into several types, such as verbal, physical, social, and passionate 

domineering jerk. Physical bullying includes jabbing, squeezing, gnawing, hitting, hair pulling, 

kicking, or beating (NASW, 2002). Physical bullying usually takes place more often times 

among school-age boys than school-age girls (Olweus, 1996). Verbal bullying consists of 

teasing, call calling, threats, and spreading rumors. Enthusiastic bullying involves exclusion, 

coercion, slander or extortion, and girls had been considerably more prone to be tormented with 

rumors than boys (NASW, 2002). Coloroso (2003) correspondingly divides three unique types of 

bullying: verbal, physical, and social. The most widely recognized bullying including boys and 

girls are verbal bullying which is up to 70%. This happens because verbal bullying is easy to 

complete furthermore, hard to identify. Verbal bullying includes racist slurs, ridiculing, sexually 

abusive remarks, and deprecating. The second is physical bullying such as slapping, jabbing, 

kicking, and spitting. The recurrence of this kind of bullying is 33% of all the bullying types. 

Physical bullying is the most distinguishable, contrasted with the other types. The third type of 

bullying is social bullying including disregarding, isolating, shunning, snickers, and hostile non-

verbal communication. This sort is the most imperceptible bullying and is frequently undetected 

(Coloroso, 2003). Bullying also can be classified into two different forms. The first structure is 

immediate bullying including teasing, hitting, punching, stealing, and so on At the end of the 

day, it is known as physical actions which are most by and large done by boys. The second 

structure is roundabout bullying which is regularly done by girls. It includes spreading rumors or 

barring an individual from social situations (Rowan, 2007). 

Characteristics of victims and bullies  

Victims of bullying going to be passive, anxious, insecure, cautious, calm, and sensitive people. 

They feel the second rate being in the public spaces (Shellard, 2002). The victims also chose to 

pull out themselves from school activities, and furthermore not to take an interest in classroom 

schedules. Because of their powerlessness to take part in school activities, their scholarly success 

is also declining (Ma et al., 2001; Brank et al., 2012). Then again, bullies can be described as 

"having an aggressive response design which, on account of boys, is joined with physical 
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strength" (Olweus, 1997,p.500). Beane (2005) also states that bullies think of themselves as the 

victor and tend to fault others for their mistakes and are not responsible for their deeds. Bullies as 

it were have a couple of friends, and they are hard to squeeze into different groups. At last, 

bullies tend to abuse others to satisfy their willingness (Beane, 2005) 

Effects of bullying  

Bullying will influence bullies, victims, and bystanders in term of scholarly, physical, 

furthermore, enthusiastic. It results in adverse consequences on the students‟ freedom to study 

safely at school (Shellard and Turner, 2004). Victims will be hard to focus on their school 

projects and may result in helpless scholarly execution. The effect of continuous bullying will 

stay long with victims into adulthood; it regularly leads to a higher risk of depression 

furthermore, other psychological wellness problems (Shellard, 2002). Bullying also gives 

adverse consequences on bullies. They are less famous in the school furthermore, are bound to 

include in wrongdoing. Bullies will in general create antisocial behaviors, such as vandalism, 

shoplifting, skipping and exiting school, fighting, and doing drugs and liquor (Office of Juvenile 

Justice and Delinquency Prevention, 2001). Bullying similarly has an impact on bystanders. The 

witness are bound to suffer depression, nervousness, outrage, posttraumatic stress, liquor use, 

and low scores (Shellard, 2002). Students who regularly witness bullying may scared of being 

tormented later on (Shellard and Turner, 2004). Futhermore, classroom bullying might welcome 

adverse consequence on students‟ scholastic performances (Mynard et al., 1996). Mynard et al. 

(1996) say that there is a positive relationship between victims of bullying and scholastic 

accomplishment. Numerous students fall flat to focus on their scholarly tasks because of the 

dread of being harassed. Classroom bullying also causes absence of social acknowledgment on 

victims resulting in adverse consequences on a student’s‟ participation. Mehta et al. (2013) 

assert that when students feel unsafe, and at the point when they feel bullying takes place at their 

school, all things considered, they have less inspiration to take part in school activities. This has 

prompt and long haul effects on students, which regularly affects students‟ execution. 
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Literature Review 

Olweus (2019) defines bullying as the rehashed event of abuse between individuals from the 

same age bunch where a lopsidedness of force makes it hard for the victims to shield themselves. 

Thornberg et al. (2012) besides characterize bullying as rehashed offensive and savagery acts 

coordinated at less amazing targets in their interactions with the harasser or bullies. Along these 

lines, Copeland et al. (2013) fight that bullying is a type of interpersonal savagery that can cause 

short-and long haul physical, enthusiastic, and social problems among victims. 

Sex, identity and sexual direction aspects of bullying 

 Within the UK, the National Union of Students (NUS) (representing the voice of all students 

selected at university) turned out to be increasingly worried about behaviors that were occurring 

consistently on university campuses here and there the country with almost no direction for 

activity from the authorities. It was NUS that started to signal up the requirement for bullying to 

be addressed after the students themselves raised concerns. As a result, NUS did surveys and 

focus groups into incidents of bullying, discrimination and disdain wrongdoing. (NUS, 2010; 

NUS, 2014; Phipps and Young, 2013) One survey that NUS commissioned distinguished a 

culture of laddishness at UK universities (Phipps and Young, 2013). Laddishness was 

characterized as As per this survey, bullying conduct is implanted in a culture that glorifies 

rough, disrespectful attitudes towards ladies with widespread sexist and misogynist behaviors to 

incorporate such activities as commencement ceremonies designed to embarrass, 'geeks and 

sluts' parties, 'slag and drag' parties, the sexual pursuit of female freshers (sometimes named 'seal 

clubbing') and 'slut drops' (the place where males students offer female students a lift home yet 

leave them miles from their destination). There are also various websites that empower offensive 

internet based sexist exchange. While most students guarantee to be open minded toward 

diversity as individuals, the pressure from the friend gathering might be so strong that it is hard 

to stand up for victims of bullying. Another survey (NUS, 2014) tracked down that 1 out of 5 

lesbian, gay and bi-sexual (LGB) students and 1 of every 3 transgendered (T) students detailed 

no less than one type of bullying on campus; many announced that they needed to pass as 

'straight' to shield themselves from homophobia and transphobia. Similarly, Valentine, Wood 
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and Plummer (2009) gave an account of the experiences of LGBT students and staff in 

universities. In this study 49.4% of LGB students announced having been dealt with contrarily 

by different students and 10.4% detailed being dealt with adversely by their lecturers. At the 

point when it came to more serious incidents of physical and sexual assault, 6.7% of LGB and 

11.2% of Trans students said they had encountered physical abuse at the hands of peers; 3.7% of 

LGB students and 8.6% of Trans had encountered sexual assault. By and large, one fifth of LGB 

students and 34% of Trans students said they had put a hold on from their studies because of 

their treatment at the hands of peers. Simmons and colleagues (2016) in their study of US college 

students who were members of fraternities or sororities uncovered discriminatory attitudes and 

conduct towards individual students on the grounds of nationality and sexual direction. In 

counter, it gave the idea that minority groups shaped their own fraternities and sororities, so 

propagating as opposed to resolving the discriminatory conduct that they encountered. Once 

more, Björklund (2016) announced that university students are more at risk of being stalked than 

other youngsters, with rates of 12% or over. These studies demonstrate the various forms that 

bullying takes at university and furthermore feature the gendered idea of bullying at this level. 

Disability and bullying: When bullying becomes a disdain wrongdoing Very little research has 

been done on the impact that having a disability has on bullying at university however there is 

subjective proof in the NUS surveys to demonstrate that disabled students face similar levels of 

exclusion and discrimination as LGBT students. Purdy and McGuckin (2015) discuss the 

consistent finding that, at school level, kids with disabilities are considerably more liable to be 

the targets of bullying. This aspect of bullying continues to be disregarded in the research writing 

on school bullying (McGuckin et al., 2011) and is scarcely referenced as an issue at the degree of 

university. 

Interventions 

There plainly is a need to feature the issue of bullying at university. We are not suggesting that 

each and every individual who goes to university will be engaged with bullying and most of 

students will possess a satisfied and successful energy for the term of their studies. Nonetheless, 

as the research indicates, there are groups of weak individuals who may feel that university won't 
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resemble school or school and such behaviors don't exist. Yet, they do. Furthermore, strategies 

should be carried out to assist everybody with managing the issue. There are various 

interventions that have been shown to have some effect in reducing the distress of bullying. 

Friend support: some spearheading work has effectively been done in universities, specifically 

through the willful work of students in an assortment of companion support roles, such as phone 

counseling, and become a close acquaintance with new students in halls of residence. Very much 

designed companion support systems at essential and secondary school levels have been shown 

to be viable in mitigating the suffering of victims of bullying (Cowie, 2011). The most viable 

systems seem to be those that are installed in an entire school strategy (Salmivalli, 2014). 

Similarly, apparently peer support systems at university level would benefit significantly from 

being important for a university-wide arrangement to lessen and forestall bullying. Tragically, 

this general obligation to addressing the issue of bullying amongst students is not clear in most 

universities (Campbell, 2016; Sullivan, 2016). Besides, universities need more systems set up to 

distinguish the issue at a beginning phase and have clear lines of correspondence for announcing 

it. The presentation of a friend support system which focuses on bullying and student direct 

would help. Giovazolias and Malikiosi-Loizos (2016) report the improvement of friend support 

systems at Athens University where students are prepared in compassion, undivided attention as 

well as basic correspondence and counseling skills to address such issues as adjustment to school 

life, separation from family, loneliness and relationships. However despite their effectiveness, 

such systems are scarcely executed in other European universities. Counseling support and staff 

preparing: student wellbeing services are aware of the outcomes of bullying (Luca, 2016) 

however they are now overstretched by the assortment of problems that students face when 

venturing out from home interestingly to make the transition from school to university. With 

regards to sexual bullying, Luca (2016) argues that more staff preparing is necessary to help 

tutors and lecturers listen to students and offer suitable support. Most of universities have a 

personal coach system however there is no preparation for the lecturers and little direction on the 

best way to manage bullying, in case it is even announced. There is obviously a requirement for 

additional resources to give satisfactory consideration to the targets of bullying and to perceive 

the issue. Moreover, there is a need to uplift awareness among staff and students of the possibly 
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harming effects that bullying can have on the two targets and perpetrators. However, this would 

require inclusion with respect to staff and students across the university. 

Conclusion 

Bullying occurs in the university in various forms. Various students’ experience various types of 

menace rely upon the surrounding circumstances. The principal source of bullying comes from 

something that is considered distinctive by a person or a gathering of individuals over others. 

These differences by all accounts thought, and execution has been a reason for making fun. 

Albeit the lecturers referenced that they have effectively taken proper measures to forestall 

bullying during the instructing and learning process, the students themselves are not sure that 

bullying has effectively been all around handled in the classroom and university climate. We also 

tracked down that bullying affects students'‟ scholastic accomplishment as it strikes students‟ 

execution and conduct in the classroom.  

The lecturers seem to emphasize verbal bullying as the most well-known one happening in the 

classroom. The lecturers distinguish verbal bullying actions during the instructing and learning 

process. Verbal bullying is normal among students, especially at the advanced education level 

(Hogue and Disbrow, 2013; Coloroso, 2003; Shellard, 2002). In any case, most students also 

notice that they also experience physical, social, and racial bullying during their studies. For the 

lecturers, they can just distinguish bullying actions in the classroom; they might lose the data of 

what occurs outside the classroom if the students don't answer them.  

In terms of setting off factors of bullying, a contest in scholarly and social life, differences in 

thoughts and appearances, absence of understanding on bullying importance, what's more, 

absence of guidelines are shown as the source of bullying. Contest leads someone to submit to 

bullying conduct by gossiping, saying negative words, judging without reasons, etc. The 

uniqueness of individuals also regularly stimulates bullying to happen. For some students, when 

they see and face something distinction in terms of scholarly, opinions, personality, social 

foundation, force, and order, they may have a reason to ridicule others through their conduct, 

words, and actions. The absence of guidelines, then, at that point, is referenced by the speaker as 
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the primary driver of bullying actions continues. Likewise, the findings also show that bullying 

influences students‟ scholarly accomplishment. Greater parts of students accept that bullying 

inhibits their learning process as their psychological state might be disruptive which influences 

their study propensity and conduct. Bullying incidents have driven their victims into four 

lamentable conditions: less sure, stressed, anxious, and passive. This load of conditions has 

connection with successful learning as they decide students‟ enthusiasm and investment in 

classroom activities. Some efforts are used by the lecturers to forestall and deal with bullying; 

they are: giving classroom guidelines, being a counselor for students, authorizing guidelines, 

what's more, and massive socialization. For the students, the rules are significant yet their 

execution is also significant; thus, giving rewards and punishment identified with bullying 

actions might turn into a solution to forestall bullying. It educates students to stay away from 

taking part in bullying actions. Albeit the lecturers say that they quite forestall bullying through 

their recommendation during instructing and the learning process, the students may not know 

that the lecturers‟ guidance refers to bullying issues; they might believe that the lecturers just 

discussion about conduct overall. The personal methodology is also frequently used by the 

lecturers when bullying occurs in the classroom by considering all the students engaged with 

bullying actions. Notwithstanding, this activity may have restricted solution as a couple of 

bullying cases may require greater actions from higher administration at the university. 
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